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Abstract: The purposes of this research are to find out whether the 
use of Peer Checklist effective or not and to find out how effective the 
use Peer Checklist is in teaching an application letter writing to 
eleventh grade students of SMK LKIA in academic year 2014/2015. 
This research was conducted as pre-experimental research. The 
sample of this research was class XI KN1 which consists of 34 
students. The data  were collected by using pre-test and post-test 
through a written test. In the written test, the students were asked to 
write an application letter. The data were analyzed by using Effect 
Size (ES) formula. The finding shows that the effect of the treatment 
is 1.21 (≥ 1.00) or categorized as strong effect. Therefore, it was 
concluded that the use of peer checklist is effective in teaching the 
application letter writing. 
Keywords: Writing, Application Letter, Peer Checklist. 
Abstrak: Penelitian ini bertujuan untuk mengetahui apakah 
penggunaan Peer Checklist efektif atau tidak dan untuk mengetahui 
keefektifan penggunaan peer Checklist dalam pengajaran menulis 
surat lamaran pekerjaan terhadap siswa kelas XI  SMK LKIA 
Pontianak tahun ajaran 2014/2015. Penelitian ini dilakukan dengan 
menggunakan metode pre-eksperimen. Sampel penelitian ini adalah 
siswa kelas XI KN1 yang terdiri dari 34 siswa. Data penelitian 
dikumpulkan melalui pre-test dan post-test dengan menggunakan tes 
tertulis. Data tersebut dianalisa dengan menggunakan rumus ES 
(tingkat efektivitas). Hasil penelitian menunjukkan bahwa efek dari 
pengunaan peer checklist adalah 1.21 (≥ 1.00) atau dikategorikan 
memiliki efek yang kuat. Dapat disimpulkan bahwa penggunaan peer 
checklist efektif dalam pengajaran menulis surat lamaran kerja. 
Kata Kunci: Menulis, Surat Lamaran pekerjaan, Peer Checklist. 
riting is a skill to express ideas and conveying message to the readers. It is 
a way to communicate with others for particular purposes. It seen as one of 
productive skills that need to be mastered as an essential component in a 
professional life. Referring to Nunan (1999, p.270) “Producing a good writing is 
the most difficult skill to do among others.” It is in line with the fact where 
foreign language learners often misunderstood of how to express their ideas into 
meanigful sentences. Diptoadi (2009, p.49) defines writing as an essential part of 
learning a language, automatically classroom activities play a very important role 
to facilitate language acquisition in classrooms particularly writing.  
In vocational schools (SMK) level, writing refers to English in the 




finance, banking, business letters, and tourism. According to Kurikulum Tingkat 
Satuan Pendidikan (KTSP), the school based curriculum which is applied in 
teaching English at SMK LKIA Pontianak on eleventh grade, the students 
exposed to several kinds of writing practice such as writing letters, advertisements 
or memos. Writing letters itself is classifed into two classes: personal letter and 
business letter. Application letter is one kind of business letters which is taught by 
the teacher and it becomes the important subject matter in teaching writing. As we 
all know, most companies required the applicants to make a letter of application 
and they will judge the applicant’s personality through this letter. In writing the 
application letter the sender tries to offer what she/he has such as: knowledge, 
special ability/skill, and job experience to convince the reader for the offer. In 
other words, the sender must explain about themselves for example: their ability 
and experinece of job. In short, the ability to write a very good application letter is 
demanded. 
A business letter has different format compare to the other types of letter 
in terms of general appearance, layouts, content and expressions. Dhany (1995) 
mentioned some styles of writing the aplication letter: 1) Full blocked style; 2) 
Blocked style; 3) Semi blocked style; 4) Indented style; 5) Simplified style; 6) 
Hanging indention style. In this research, the researcher is used full blocked style, 
as it is used by the teacher in teaching writing an application letter at SMK LKIA. 
Obviously full blocked style is differ with the other styles. In full blocked style, 
writing and typing all of the parts of letter starts from left of the letter. 
Nevertheless, the application letter has eight basic components: 1) 
Letterhead/Heading; 2) Place and date; 3) Inside address; 4) Salutation; 5) Body 
of Letter; 6) Complementary close; 7) Signature; 8) Enclosures. 
McCloskey cited in Diptoadi et al (2009, p.39) states that the writing 
process can be explained in the following stages: 1) Planning what to write; 2) 
Writing a first draft; 3) Checking the first draft 4) Second draft; 5) Writing the 
final draft. Based on the observation that the researcher conducted on the pre-
research, it was found that most of the eleventh grade students of SMK LKIA in 
Academic year 2014/2015 often encountered a problem in writing an applicaton 
letter. It could be seen from their low results in writing test, they often fail to 
achieve the minimum score in the writing test. These problems caused by the 
students itself, they commonly assumed that evaluation of errors in writing is the 
responsibilities of the teacher only. Therefore, they often submit their written 
work without any revisions although the teacher have mentioned or corrected their 
errors.  
Considering to the problems above, the researcher focus on teaching 
technique which can be use to help the students eliminate their errors in writing. 
As Brown & Hood (2002) claimed that revising is the most important stage in the 
writing process and we all know that in the traditional writing classroom the 
teacher commonly provide feedback to the students by marking in every single 
error and then they assign it a grade, hoping that their feedback will improve 
students’ writing though it is very time consuming with a huge number of 
students. As  result, the teacher can help the students to understand their own 
writing process by letting them discover what they have to write and encourage 
feedback from peers. 
According to Nation (2009, p.139) there are some factors involved in 
giving feedback. They are source of feedback, mode of feedback, size of 
audience, focus of feedback, form of the feedback and amount of writing. 
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Feedback itself can come from the teacher, peers and the learner themselves in 
self-assessment. Peer review activities also known as peer response or peer 
feedback, it was originally proposed and introduced by P. Elbow in the 1970s. It 
is a collaborative activity involving students reading and providing feedback on 
each other’s writing. In more detail, Rieber (2006) identifies three basic 
approaches to peer review, depending on the teacher’s instruction; they are open-
ended peer review, guided peer review and directed peer review. In an open-ended 
peer review, the students are considered experts. There is no teacher guidance in 
how to review their peers’ papers. It is typically used in advanced classes in which 
students have the knowledge, ability and confidence to conduct a peer review. In 
guided peer review, the teacher guides the students with a list of general questions 
to consider as they review their peers’ papers. In directed peer review, the teacher 
gives a checklist that covers all aspects of the assignment guidelines. However 
before asking the students to work on peer correction and start to commenting on 
each others’ errors in writing collaboratively, the teacher must provide the 
students with guidance. In this research the writer uses the directed peer review as 
it is suitable with the students’ problems in writing. The teacher provided a 
writing checklist to guide the students. It consists of general statements to 
consider as the students review their peers’ work.  
Moreover, Nation (2009) claimed that one way of encouraging learners 
to review their writing is to provide them with checklists (or scales) containing 
points to look for in their writing answered while they read and analyze each other 
papers. The students can check whether their partner’s has been covered the 
features of the text or not. According to Raimes (1983, p.147) teachers can 
develop their own checklist to fulfill their specific needs of one particular task. In 
this research the checklist contains statements regarding to the elements of 
application letter writing. For other piece of work, the criteria will be different. 
Therefore the criteria in the writing checklist in this research involved elements in 
the application letter writing. They are Format, Introduction paragraph, Main 
body, Closing paragraph, Spelling and grammar. 
As stated by Longman Active Study Dictionary (2010) “Checklist is a list 
that helps to remind you of all the things you have to do for a particular job or 
activity.” It is used to guide the students to see what is required in writing and 
enabling teachers to focus on the important aspects of teaching. Considering the 
advantages of using a writing checklist, the teacher can ask the students to work 
together with their peer. It is engaged the learners in the writing process and 
encourage them to improve their writing. Together with their peer, the students 
may feel that writing is a lot more fun and easier. They read each other’s work, 
asking questions about it, and identifying areas of concern, they learn how to put 
information together and express ideas effectively. Through this activity the 
teacher not only can engage the students’ ability in writing but also boost the 
students’ self-awareness.  
Some researches on using peer-feedback with checklist had been 
conducted by previous researchers. Soares (2007) for instance, she did a research 
on Using 'Checklists' to Train Students in Peer Revision in the EFL Writing 
Classroom. She introduced the idea of training students to reflect upon their own 
writing in order to provide feedback on their partners’ texts using checklists. The 
focus was on enhance learners’ understanding of the importance of revision in the 
writing process. The finding was that checklists help learners more autonomous 
writers in the target language. Furthermore, Hashim (2011) conducted a research 
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comparing the learners’ and teachers’ beliefs and attitudes regarding peer 
feedback with checklists in writing classes. He found that students had positive 
attitudes towards the use of peer feedback with a checklist in writing classes. The 
study indicated that the peer response technique affected students’ attitudes 
positively in a way that enhanced their awareness of their weaknesses and 
improved their understanding of the criteria of good writing. Peer feedback with 
checklists may prove a positive addition to English writing classrooms.   
In this research the writer investigated the use of peer checklist in 
teaching application letter writing. The focus was on eleventh grade students of 
SMK LKIA Pontianak in academic year 2014/2015. It was hoped that by using 
Peer checklist the students are able to overcome their difficulties in writing. Also 
to build up the students awareness related to their weaknesses and improve their 
understanding of the criteria of a good application letter writing. 
 
METHOD 
In order to know whether the use of peer checklist is effective in teaching 
application letter writing the researcher decided to conduct pre-experimental 
research since it was employed to see the effect of the treatment on the group 
(Cresswell, 2008). The method of this research was a pre-experimental method or 
one group pre-test and post-test design. Cohen (2007) stated that it is a research 
procedure that has no control group. The design of this research is represented as 
follows:  
Figure 1 
The Design of Pre-Experimental Study 
O1           X             O2 
 
The table above shows that O1 represents the pre-test and O2 represents 
the post-test which administered to the students. X represents the treatment that is 
the use of peer-checklist. Best & khan (2006) says that for the effects of the 
treatment are judged by the difference between the pretest and the post-test scores. 
As a result, the influence of the treatment can be seen by analyzing or comparing 
the result of the pre-test (O1) and the post-test (O2). Therefore, the steps of 
conducting the research were: 1) Defining the population 2) Taking the sample 3) 
Administering the pre-test 4) Giving the treatment 5) Administering the post-test 
6) Organizing ana analyzing the data. 
Creswell (2012, p.142) says “ A population is a group of individuals who 
have the same chracteristics”. The population of this research is the eleventh grade 
students of SMK LKIA Pontianak in academic year 2014/2015 with total number 
of population is 134. 
Cohen et al (2007. p.163) states that sample is a small subgroup chosen 
from the larger population. In this research, the researcher used cluster random 
sampling technique. Cohen et al (2012) further explains cluster sampling is used 
when the population is large and widely dispersed. Therefore the researcher can 
progressing the population into smaller units. The entire population of this 
research consits of four classes as the collection of the clusters, and researcher 
randomly taking one cluster as the sample from the population because the 
5 
 
students has homogeneous ability. Class XI KN1 choosen as the sample which 
consists of 34 students. 
In this research, the researcher used measurement technique by 
administering pre-test and post-test to measure the students ability in writing the 
application letter. The pre-test was administered to collect the data before 
implementing the experiment to know the students prior ability in writing. Then, 
the researcher implemented the treatment by implementing peer checklist in 
teaching writing three times in order to minimize the bias occured by chance. 
After implementing the treatment, the post-test was administered to see the effect 
towards the students ability in writing the application letter after the treatment is 
given. In this research, the researcher used the written test to gather the data.  
The researcher used measurement technique to measure students’ ability 
in writing the application letter. The data were collected by administering  the 
written test twice. The students were asked to write an application letter based on 
the advertisement provided. The first test is given to collect the data before the 
treatment is given, to see the students’ prior knowledge. The second test was 
given to see the effect of the treatment.  
Corresponding to the reserach problem which is formulated to find out 
the effectiveness of the treatment, the researcher uses the ES (Effect Size) 
formula. The qualification of the effectiveness is shown in the following table: 
 
Table 2 
The Qualification of The Effectiveness 
Effect size Qualification 
0 – 0.20 Weak effect 
0.21 – 0.50 Modest effect 
0.51 – 1.00 Moderate effect 
>1.00 Strong effect 
(Cohen et al, 2007, p.521) 
 
FINDINGS AND DISCUSSION 
Findings 
After conducting a research in teaching the application letter writing by 
using peer checklist on the eleventh grade students of SMK LKIA Pontianak in 
academic year 2014/2015, class XI KN1, the writer obtained the substantial data 
for the sake of research findings and hypothesis testing. Then to answer the 
research problem, the writer analyzed the data by using effect-size formula. 
Before computing the effect size, researcher computes the mean score of 
the students in the pre-test and post-test. After that researcher analyse of mean of 
the difference score. However, in order to see wheteher the use of peer checklist is 
effective or not, firstly researcher uses t-obtained formula. From the result of the 
pre-test, it could be seen that the students’ ability in writing an application letter 
was low. The mean score of the pre-test was 57.85, with the highest score was 80 
and the lowest score was 30. The researcher found that there were 7 students who 
passed the pre-test and there were 21 students of the eleventh grade who didn’t 
pass the test. Also there were 6 students who didn’t come the classroom while the 
researcher conduct the pre-test. Therefore they will not be counted in the post-test. 
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In the post-test, researcher found the mean score of the students in the 
post-test was 79.10. It shows that their score is increased after the researcher 
applied the treatment. In order to see the difference score of the students in the 
pre-test and post-test researcher presented in the following table:  
 
Table 3 
Interval of Students’ Score in The Pre-Test and Post-Test 
  
 ∑ X1 ∑ X2 D 
∑ 1620 2215 595 
Mean  57.85 79.10 21,25 
 
Based on the table aboved, the total sum of the interval score (D) is 
obtained by subtracting the total sum of the students’ score in the post-test with 
the total sum of the students’ score in the pre-test. It can be seen that the students’ 
score in the post-test (79.10) is higher than a score in the pre-test (57.85).  
In order to find out the effectiveness of the treatment applied in the 
research, the researcher analyzed the data by using ES (Effect Size) formula.  
From the result of the computation, it was found that the effect size is 1.21 with 
the category “strong effect”. Meaning that the use of peer checklist is effctive in 
teaching an application letter writing to the eleventh grade students of SMK LKIA 
Pontianak in academic year 2014/2015. 
The result of the t-test is 7.017 the degree of freedom in this research is 
27. In the table of t-values, it is found that with 27 degree of freedom at t-valuable 
of 2.052 is needed to be significant at the level 0.05 level. The obtained value of 
7.017 is greater than the t-value for 0.05 level. It can be concluded that the use of 
peer checklist is effective in teaching the application letter writing on the eleventh 
grade students of SMK LKIA Pontianak in academic year 2014/2015.  
 
Discussion 
In this research, the writer used peer checklist in teaching the application 
letter writing as an alternative activity to help the students overcome their 
difficulties in writing. The use peer checklist helps to improve the students ability 
in writing the application letter. Also it provides the students plenty of 
opportunities to check their written work and revise it after they had discussions 
with their partner. Additionally, by giving notes and suggestions to each others it 
was build the students self-awareness of their own writing piece. They can refer 
back to their writing, and remembering which criteria that they have covered in 
their writing and which criteria that they missed by using a writing checklist 
provided by the writer. It can be seen from the result of the students score before 
and after the treatment was given.   
However, the result of the students’ score before and after the treatment 









The Students’ Score Before and After the Treatment 
 
 It shows a difference score of all the students for each criteria of the 
checklist such as format, introductory paragraph, main body, closing paragraph, 
spelling and grammar. A score mentioned above is sum of the students score (for 
example, in the format, sum of the all the students’ score in the post-test (99) is 
higher than sum of the students’ score in the pre-test (69). From the diagram 
aboved, there is an improvement of the students’ score after the treatment was 
given. The students’ ability in writing the application letter is increased, it can be 
seen from their score on each parts of the letter is higher after the treatment is 
given. In a sense that peer checklist helps the students to improve their accuracy in 
writing. It can be concluded that the use of peer checklist decrease the number of 
errors in writing the application letter.  
Besides, peer checklist also made all the students involved in the 
teaching and learning activities because all the students work together with their 
peer. Where the students were freely to choose their peer. It was good to let the 
students free to choose their partner, because when they feel comfortable with 
someone they are working with they enjoyed the teaching activity a lot more than 
usual. Due to the fact where a writing checklist provided is written in Bahasa 
Indonesia, it made the peer checklist activity became easier and more 
communicative for the student and their peer. 
By using peer checklist, the students had more chances to read and write, 
to interact with the other students as well. The new atmosphere of learning 
English encouraged the students enthusiasm in studying. It can be seen that most 
of the students were happy to choose their partners and they are very active in 
commenting on each other written work. 
In the process of the research implementation, there were some problems 





































how to use a writing checklist with their peer although it was written in Bahasa 
Indonesia. In order to solve the students ambiguities about how to use the writing 
checklist, the writer help the students by providing some examples of helpful 
comments and inputs. During the treatment the students were accustom with the 
checklist and understood the benefit of using the checklist when they were ask to 
rewrite their own work. 
From the findings of the research, peer checklist has increased the 
students’ ability when they had to write a letter of application. It can be seen from 
the interval score of post test and pre test. Therefore, in teaching and learning 
process peer checklist was appropriate for the students of SMK LKIA, it was 
proved that the mean of students’ score has increased from  57.85 in the pre test 
into 79.10 in the post test. 
In this research, first the writer administered the pre-test. It was given on 
Thursday, October 16th, 2014 and the result showed that the mean score of the pre 
test was 57.85 It can be said that the students’ prior ability in writing the 
application letter writing was low. Then after analyzing the result of the pre-test 
the writer implemented the treatments. 
The treatment was teaching the application letter writing by using peer 
checklist. The treatment was given three times or three meetings with the time 
allocation 2x45 minutes in each meeting. The first treatment was on Friday, 
October 17th, 2014. The procedures of applying the treatments were adjusted 
from procedures applied by Lyons and Heasley (2006). The writer also modified 
the procedures based on the need of teaching and learning the application letter 
writing at SMK LKIA Pontianak. Soares (2007) says that every teacher can 
develop their own writing checklist depending on their needs. Therefore in this 
research, the writer devised her writing checklist in accordance with the criteria in 
the application letter writing. Additionally, the writer translated the writing 
checklist into Bahasa Indonesia in order to create a better understanding of the 
students. In brief, the writer hoped that the students would involved in the writing 
process and motivited to read and write and revise their written work so that they 
can write a better application letter for their real life. 
The first procedure of teaching an application letter writing using peer 
checklist applied in the classroom was the writer distributed the copy of an 
application letter. The students were asked some questions by the writer. The 
questions were asked in order to motivate the students in writing an application 
letter. Secondly, the writer explored what the students know about writing an 
application letter. Thirdly, the writer explained the materials concerning with 
application letter writing and what the students’ need in making the letter. She 
explained the elements in the application letter, how to repond a job vacancy also 
gave explanation about types of the application letter. Fourthly, she distributed a 
writing checklist to the students and demonstrated how to use in writing. She 
explained the benefits of writing checklist in writing and demonstrated how to 
circle the writing checklist and attached a helpful feedback. After that, she kept 
monitoring the students. If there were students who confused with criteria and 
elements in the writing checklist or in the application letter the writer was ready to 
help them. Of course in the first meeting there were a lot of students whose 
confused and they submit many rough written works in writing the letter. Mostly, 
they confused how to use the writing checklist with their partners. Also when 
practicing give comments and suggestions only small number of students 
participated with their feedback and discussions. It was due to the fact that this is 
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the first time for them using peer checklist in writing. As a result most of them 
were confused and ashamed. 
The second meeting was on Sunday, October 20th, 2014. In the second 
meeting, the writer taught by using the peer checklist with more less the same 
strategy as in the first meeting. She taught about elements in application letter. In 
here, the students get familiar with the writing checklist and they are more 
comfortable working with their peer. They actively participated in the writing 
checklist by giving a better comments and suggestions. They made a better 
revision of their written work. The writer gave them a homework at home to 
discuss with their partners once again about the writing cheklist. In the next 
meeting the writer will give clarification for the students abiguty based on their 
revision they made. 
The third meeting was on Thursday, October 23rd, 2014 with the similar 
procedures  as the second treatment. Basically in third meeting, the writer 
combinated the first and the second meeting materials. She reviewed the writing 
checklist as well and continued with explanation again about the students’ role in 
peer checklist activity. So the students studied again how to write an application 
letter based on the job vocation given. Then they exchanged their first draft with 
their partners that they choose by themselves. They used the writing cheklist to 
check what criteria that has been covered or missed by their partners. After 
exchanging the students were given an opportunity around 15 to 20 minutes to 
discuss about the correction and suggestions from their peer. They can decided 
which parts that they want to change or not. The teacher was there to clarify them. 
At the end the students submit their final revisions to the teacher. 
After the treatment was completed, the writer administered the post-test 
to measure the students’ ability in writing the application letter after implementing 
the treatments. The post-test was given on Thursday, October 30th, 2014. The 
result showed that the mean score of post test was (79.10) which is greater than 
the mean score of the pre-test (57.85). In addition, from the diagram of the 
students’ difference score in page 64, it showed that a higher improvement in 
writing is in the second aspect, that is introductory paragraph (pre-test=52, post-
test=96) with a difference score 44. 
Whereas in order to see the effect of the treatment, the writer computed 
the t-value and the effect size to answer the reaserch questions. The result of the t-
value was 7.017 which is higher that the t-table value with the degree of freedom 
27 and at the level of 0.05, that is 2.052. The result of the effct size is 1.21 (≥ 1.00 
) or categorized as “strong effect”. From the result of the computation, the writer 
concludes that the use of peer checklist is effective. 
   
 
CONCLUSION AND SUGGESTION 
Conclusions 
Referring to the research findings, the researcher drawn the following 
conclusions: 1) The use of peer checklist is effective in teaching the application 
letter writing on the eleventh grade students of SMK LKIA Pontianak in academic 
year 2014/2015 it shown from the result of the computations that there is a 
difference of the students’ mean score in the post-test and pre-test. The difference 
shown that the students’ mean score in the post-test (79.10) is higher than in the 
pre-test (57.85). 2) The effect of using peer checklist in teaching application letter 
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writing is categorized as strong effect, where the computation of the effect size is 
1.21 (≥ 1.00).  
 
Suggestions 
Related to the findings of the research , the resercher recommended the 
following suggestions: 1) Peer checklist should be one of the alternative 
strategies to teach the students in writing the application letter. 2) The result of 
this research is recommended to be a reference to conduct others similar research 
with different focus or area of research. 3) Another teachers are suggested to 
conduct their writing checklist in teaching writing as long as the checklist 
included the materials and appropriate to the level of the students. 4) In applying 
peer checklist for teaching writing, the teacher should monitor and help the 
students since they were not familiar about writing checklist. 5) Peer checklist is 
recommended to be use in writing an application letter to train the students to 
assist their partners and monitor their own writing process. Additionally, through 
peer checklist the students’ build their self-awareness of their errors in writing 
by giving comments and suggestions to their partners. 6) In one group the 
students are suggested to work more than two students in order to anticipate the 
odd number of students. 7) In using peer checklist, the teacher is suggested to 
provide a clear advertisement and simple application letter to be taught in order 
to have students to understand them easier. 
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